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Abstract 
 
The purpose of this study is to identify the target needs of the students engaged in an ESP program offered by the Faculty of Fine 
Arts at a private university in Turkey. A sample of eighty-four students (N=84) participated in this study. The quantitative data 
were obtained through a pre-needs analysis questionnaire, and the qualitative data were collected from a semi-structured 
interview related to the perceptions of the students’ target needs. The findings of the study revealed that the ESP program should 
focus on the effective use of language strategies in given tasks such as improving presentation skills, learning key terms, writing 
email messages, and reading academic texts.  
© 2014 The Authors. Published by Elsevier Ltd. 
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1. Introduction 
 
Needs analysis is the primary step to be taken in the design and development of any educational program. 
According to Altschuld and Witkin (1995, p.20), needs analysis is “ a set of systematic procedures pursued in order 
to establish priorities based on identified needs, and make decisions attempting improvement of a program and 
allocation of resources”. Brown (1995, p.36) describes needs analysis in language programs as “the identification of 
the language forms that the students will likely need to use in the target language when they are required to actually 
understand and produce the language”. Finally, Rossi, Lipsey and Freeman (2004, p.3) explain needs analysis as 
“the means by which an evaluator determines whether there is a need for a program, and if so, what program 
services are most appropriate to that end”. Needs analysis mostly originated in the field of ESP (Hutchinson and 
Waters, 1987). Likewise, Kim (2006) notes that needs analysis has been influenced by the rise of ESP. She cites 
Richards’ and Rodgers’ (2001) comments in the 1960s on an increasing demand for specialized language programs,  
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which brought needs assessment into language teaching research and practice. Many needs analysis studies have 
been conducted to design and evaluate English language teaching and learning programs. While some of these 
studies have focused on identifying the students’ needs to design a specific language program (e.g. ESP), others 
tried to evaluate whether the students’ needs were met after the implementation of the program (Edwards, 2000; 
Ekici, 2003; Mutlu, 2004; Ozkanal, 2009). The present study aims to identify the target needs of the students 
engaged in an ESP program designed by the Faculty of Fine Arts at a private university in Istanbul, Turkey. The 
following research question was addressed: 
 
1- What are the students’ perceptions in terms of the importance of using language strategies in given tasks 
referring to their target needs? 
 
2. Methodology 
 
2.1. The Setting and Participants 
 
The present study was conducted at a private university in Istanbul, Turkey. The participants of the study were 
eighty-four (N=84) ESP learners of the Faculty of Fine Arts. The participants’ mother tongue was Turkish coming 
from families with a high socio-economic background. Forty-four (N=44) of the student participants were female 
and forty (N=40) were male with the age range from eighteen (18) to twenty-seven (27). At the beginning of the 
study, students were informed about the goals of the study and they were volunteered to participate. 
 
2.2. Data Collection Instruments and Analysis 
 
The data for the study came from a needs analysis questionnaire and a semi-structured interview given to the 
students about their perceptions referring to students’ target needs. The needs analysis questionnaire was adapted 
from a study conducted by Ekici (2003). The questionnaire contained three parts. For the purposes of this study, 
only the first part of the questionnaire was adapted. In the first part of the questionnaire, there were sixty-four (64) 
items referring to the students’ target needs. Twelve (12) items were related to speaking skills, eight (8) items to 
listening skills, ten (10) items to reading skills, and nine items to writing skills. Each item in the scale was 
accompanied by a 4-point Likert scale ranging from ‘very important’ (A) to ‘unimportant’ (D).  
In an attempt to support the data obtained through the questionnaire, a semi-structured interview was carried out 
with eighteen (N=18) ESP students to identify their target needs. During the interview the participants were asked 
about their perceptions in relation to the language strategies to be emphasized in the ESP program. Specifically, they 
were asked to share their opinions about the importance of using strategies in tasks related to language skills 
namely, speaking, listening, reading, and writing.  
 
3. Results and Discussion 
 
3.1. The Results of the Needs Analysis Questionnaire 
 
In order to find out the students’ perceptions about their target needs related to using language strategies in given, 
the data gathered from the needs analysis questionnaire were tabulated and analyzed statistically using Statistical 
Package for Social Sciences 16.0 (SPSS). Specifically, descriptive statistics (means, standard deviations and 
percentages) were estimated.  
Table 3.1. Descriptive Statistics (Means, Standard Deviations and Percentages) of the Importance given to the Speaking Strategies Perceived as 
Target Needs by Students 
Speaking  
Strategies       
Very Important Important Of Little 
Importance 
Unimportant      M    SD 
     Ss         
  %        
 Ss        
 %        
Ss      
%      
Ss         
%          
 Ss        Ss          
Speaking with 
native speakers 
45.8    45.8    5.1      3.4         1.66   0.73      
With non-native 40.7    42.4    10.2    6.8         1.83   0.87      
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Note: Ss=Students.  
As for the speaking skills, the range of means of items rated by the students was 1.59-2.16. They agreed on the 
importance of the performance while speaking with the following groups: native speakers (Ss=91.6), customers 
(Ss=88.1%), %), non-native speakers (Ss=83.1%) and colleagues (Ss=82.8%). Likewise, they believed that speaking 
in the following places will aid in their speaking performance as well: hotels (Ss=83.1%), transportation contexts 
(Ss=83.1%), social settings (Ss=84.7), abroad (Ss=83%), restaurants (Ss=82.8%), office (Ss=81.3%), travel agencies 
(Ss=78%) and airports (Ss=77.9%). 
 
Table 3.2. Descriptive Statistics (Means, Standard Deviations and Percentages) of the Importance given to the Listening Strategies Perceived as 
Target Needs by Students 
Listening Strategies       Very Important Important Of Little 
Importance 
Unimportant      M    SD 
 Ss         
%          
Ss       
%         
Ss        
%         
Ss       
%        
Ss        Ss     
Understanding native 
speakers  
54.2     32.2    11.9      1.7      1.61    0.76    
Understanding non-
native speakers 
40.7     39.0    16.9     3.4      1.83    0.83    
TV programs 52.5     32.2    11.9     3.4      1.66    0.82    
Announcements at 
different places 
51.7     36.2    10.3       1.7      1.62    0.74    
Films 52.5     35.6    6.8         5.1      1.64    0.82    
Presentations 57.6     33.9    5.1       3.4      1.54    0.75    
Conferences 52.5     39.0    5.1        3.4      1.59    0.74    
Discussions 49.2     39.0    5.1        6.8      1.69    0.85    
Furthermore, the range of means of items for the importance on using listening strategies in given tasks was 1.44-
1.83 for the students. The ranking of the items were as follows: listening to conferences (Ss=91.5%), presentations 
(Ss=91.5%), discussions (Ss=88.2%), films (Ss=88.1%), announcements at different places (Ss=87.9%), 
understanding native speakers (Ss=86.4%), TV programs (Ss=84.7%), and listening to non-native speakers 
(Ss=79.7%). 
 
Table 3.3. Descriptive Statistics (Means, Standard Deviations and Percentages) of the Importance given to the Reading Strategies Perceived as 
Target Needs by Students 
Reading 
Strategies 
Very Important Important Of Little 
Importance 
Unimportant      M    SD 
 Ss         
%         
Ss        
%        
Ss        
%         
Ss         
%          
Ss        Ss        
Academic texts 44.1     42.4     8.5      5.1         1.74    0.82    
Manuals 33.9     49.2     15.3      1.7         1.84    0.73    
Newspapers 47.5     37.3     11.9      3.4         1.71    0.81    
Business letters 47.5     37.3     13.6    1.7         1.69    0.77    
Magazines/ 
periodicals  
44.1     35.6     13.6    6.8         1.83    0.91    
Reports  39.0     35.6     22.0    3.4         1.89    0.86    
Maps  40.7     35.6     18.6    5.1         1.88    0.89    
Email messages 44.1     37.3     16.9    1.7         1.76    0.79    
Brochures  33.9     45.8     16.9    3.4         1.89    0.80    
Dictionary entries 57.6     25.4     13.6    3.4         1.62    0.84    
speakers 
With colleagues 46.6    36.2    12.1    5.2         1.75   0.86      
With customers 55.9    32.2    8.5      3.4         1.59   0.79      
In the office 50.8   30.5    11.9    6.8         1.74   0.92      
In hotels 49.2    33.9    15.3    1.7         1.69   0.79      
In restaurants 56.9    25.9    15.5    1.7         1.62   0.81      
At the airports 50.8    27.1    15.3    6.8         1.77   0.94      
In travel agencies 44.1    33.9    13.6    8.5         1.86   0.95      
In transportation 
contexts 
39.0    44.1    13.6     3.4         1.81   0.79      
In social settings 52.5    32.2    13.6     1.7         1.64   0.78      
Abroad 59.3    23.7    11.9     5.1         1.62   0.88      
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Besides, the range of means of items for the reading strategies was 1.62-2.03. In other words, the participants 
gave importance to the following items: reading academic texts (Ss=86.5%), newspapers (Ss=84.8%), business 
letters (Ss=84.8%), manuals (Ss=83.1%), dictionary entries (Ss=83%), email messages (Ss=81.4%), brochures 
(Ss=79.7%), magazines /periodicals (Ss=79.7%), maps (Ss=76.3%) and reports (Ss=74.6%). 
 
Table 3.4. Descriptive Statistics (Means, Standard Deviations and Percentages) of the Importance given to the Writing Strategies Perceived 
as Target Needs by Students 
Writing Strategies      Very Important Important Of Little 
Importance 
Unimportant      M    SD 
 Ss         
%         
Ss       
%       
Ss        
%        
Ss         
%          
Ss        Ss        
Writing business 
letters 
61.0    25.4    8.5     5.1         1.57   0.85   
E-mail messages 52.5    37.3    6.8     3.4         1.61   0.76   
Fax messages 35.6    45.8    13.6   5.1         1.88   0.83   
Notes  44.1    33.9    15.3     6.8         1.84   0.92   
Reports  37.3    44.1    13.6     5.1         1.86   0.83   
Legal documents 49.2    35.6    11.9    3.4         1.69   0.81   
User manuals 37.3    35.6    23.7    3.4       1.93   0.86   
Brochures  40.7    30.5    25.4    3.4       1.91   0.89   
Leaflets  28.8    45.8    16.9    8.5       2.05   0.89   
Finally, as shown in the table above, the range of means of items related to the application of writing startegeis in 
related tasks was 1.57-2.08. To put it simply, the writing strategies rated to be highly important by the participating 
students were: writing email messages (Ss=89.8%), business letters (Ss=86.4%), legal documents (Ss=84.8%), 
reports (Ss=79.7%), fax messages (Ss=81.4%), notes (Ss=78%), leaflets (Ss=74.6%), itineraries (Ss=78%), memos 
(Ss=72.9%), and brochures (Ss=71.2%). 
 
3.5. The Results of the Semi-Structured Interviews Related to the Students’ Target Needs 
 
For this study, the data obtained from the needs analysis questionnaire were supported via semi-structured 
interviews. According to Bogdan and Biklen’s (1998) framework, the interviews were first transcribed, and then by 
reading each participant’s transcripts, the conceptual themes were identified by the researcher according to the 
recurring words and ideas. These conceptual categories were used to create a matrix of major themes, which were 
sorted under specific headings. Finally, the supporting quotes from each participant were listed and discussed under 
each heading. In relation to the improvement of the students’ performance in speaking tasks, the participants agreed 
that they should be engaged in purposeful interaction during conversation with native-language teachers, as 
expressed in the excerpt below: 
 
“In the speaking course, we should learn how to communicate effectively in conversations with native 
speakers.” 
 
Furthermore, considering the students’ listening skills, the participants stated that they should be engaged in tasks 
such as presentations, discussions, conferences, announcements, and radio and TV programs. Some of the 
participants expressed the following viewpoints: 
 
“In the listening course, we should be asked to listen to various tasks such as announcements and 
conferences, which help us improve our listening ability.” 
 
Furthermore, the students stated that they should read dictionary entries, newspaper articles, business letters, 
academic texts, and authentic stories which would help them become better readers. Some of the participants 
commented on this issue as follows: 
 
“In the ESP courses, we should be asked to read various tasks in the reading course, like short stories, 
interviews and classical work[s], which aid in our improvement of the reading skill.” 
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Finally, considering the students’ improvement in their writing ability, the students agreed that they should be 
engaged in authentic tasks such as writing email messages, business letters, legal documents, and reports in order to 
become more fluent and accurate speakers of English. Related to this component some of the participants said: 
 
“In order to improve our ability in writing, we should be engaged in various tasks such as writing email 
messages, business letters and reports which will make us more fluent and accurate speakers of English.” 
 
4. Conclusion and Limitations 
 
In identifying the perceptions of the students in relation to the target needs, the reported findings provided 
insights for the existing ESP program of the Faculty of Arts. Specifically, based on the data obtained through the 
needs analysis questionnaire and semi-structured interview, the current ESP program should be revised in terms of 
the students’ target needs. The data gathered from the needs analysis questionnaire and semi-structured interviews 
revealed that, a great attention should be given to the effective use of strategies in given tasks which would help 
students to improve their speaking, listening, reading and writing abilities. However, a number of limitations should 
be mentioned regarding the study. First of all, the study examined the students’ perceived target needs in Faculty of 
Fine Arts at a private university, which might not be enough to make generalizations. Moreover, the researcher 
evaluated the needs and the lack of an external evaluator might have affected the credibility and objectivity of the 
study. Although this study has some limitations, it is significant for the field of identifying students’ target needs 
since it provides basis for the further research. 
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